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The purpose of this project was to develop an inservice program to
increase the job related skills of paraprofessional classroom assistants and
the human management and supervision skills of the classroom teachers
with whom they work. To accomplish this purpose, the inservice training
needs of class-size paraprofessionals and the classroom teachers were
studied. An inservice training program was developed and implemented
with twelve class-size paraprofessionals and twelve supervising teachers
from selected elementary schools in the Auburn School District. The
results of the program showed that the increased use of paraprofessionals
in instructional roles creates significant need for inservice training for both
the paraprofessionals and the classroom teachers.
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CHAPTER 1

Background of the Study

Introduction
In order to improve all facets of the educational
process, all members of the instructional team must
be prepared to assume duties they are expected to
perform--including paraprofessionals. Over the last
decade, private and public agencies have focused
considerable attention on the need to increase the
competency and productivity of teachers. However,
little has been done to develop systems and techniques
that will improve the skills of the paraprofessional
workforce. The overwhelming majority of
paraprofessionals providing direct service to students
... receive limited, if any, training (19:8).

The above statement by Anna Lou Pickett, Center for Advanced
Study in Education, City University of New York, illustrates a concern
currently facing the educational community. In order to improve the
education of today's students, school districts are moving toward greater
utilization of paraprofessional personnel as members of the instructional
team. However, this increased responsibility on the part of the
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paraprofessional has not been supported by the training needed to enable
these individuals to perform the duties assigned.
In addition, as the role of the teacher has changed to include the
management and supervision of other adults in the classroom, teachers'
need for specialized training in the management of human resources has
increased.

Purpose of the Project

The purpose of this project was to develop an inservice program to
increase the job related skills of paraprofessional classroom assistants and
the human management and supervision skills of the classroom teachers
with whom they work.
The inservice program produced as a result of this project has been
utilized to train paraprofessional classroom assistants and elementary
classroom teachers in the Auburn School District, Auburn, Washington.

Significance of the Project

The last two decades have witnessed the increased utilization of noncertificated employees as instructional assistants or paraprofessionals in the
public schools (14:1). These individuals, often working with students
identified as having the greatest educational need, seldom have training in
the skills required to perform the tasks expected of them (17 :246).
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With this increase of paraprofessional support in instructional roles
comes an equal shift in the role of the classroom teacher. Not only must
teachers design and implement the instructional plan, but they must now
manage and supervise the work of the paraprofessional.
With this shift in the roles and responsibilities of the
paraprofessional and the classroom teacher, inservice training designed to
meet the needs of both groups is needed to maximize the effectiveness of
the educational program for students.

Limitations of the Project

This project was funded through a grant from the Office of the
Superintendent of Public Instruction. Budgetary constraints as outlined in
the grant application required the following limitations:
1. Scope: The project study was confined to six elementary schools
in the Auburn School District, Auburn, Washington.
2. Participants: The project was limited to twelve (12) class-size
paraprofessionals and the twelve (12) elementary classroom teachers to
whose rooms the paraprofessionals were assigned.
3. Literature and Research: The changing roles and training needs
of the paraprofessional and classroom teacher have only recently become a
focus of concern. For this reason the literature summarized is current
within the past ten years.
4. Time: The project focuses on the 1990-1991 school year as
defined by the limitations of the grant.
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Definition of Terms

Significant terms used in the context of this study have been defined
as follows:
1. Paraprofessional Classroom Assistant: Those classified personnel
who are employed by a school district to assist the classroom teacher in
carrying out classroom supervisory, instructional, clerical, or other duties
as assigned by the teacher (27: 1).
2. Classroom Teacher: The certificated basic education classroom
teacher to whom a classified paraprofessional classroom assistant has been
assigned (27:2).
3. Class-size Agreement: The negotiated contractual agreement
providing for the placement of a paraprofessional classroom assistant in
basic education classrooms which exceed the negotiated number of students
for that grade level.
4. Inservice Training Program: Inservice training sessions
sponsored or approved by a school district ... for the purpose of
preparing paraprofessional classroom assistants in the methods and
procedures of performing in the role of paraprofessional classroom
assistant, and training classroom teachers to serve in the role of supervisor
of paraprofessional classroom assistants (27:2).

CHAPTER2

Review of Related Literature

Introduction of Related Research

The review of literature and research summarized in Chapter 2 has
been organized to address:

1.

The changing roles and responsibilities of paraprofessional
classroom assistants and the classroom teachers with whom
they work.

2.

Benefits of inservice training for paraprofessionals and
classroom teachers.

3.

Recommendations from selected training programs designed to
meet the needs of paraprofessionals and classroom teachers.

4.

Summary

Data current within the past ten years were identified through an
Educational Resources Information Centers (ERIC) computer search.
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Changing Roles and Responsibilities of Paraprofessionals and Teachers

The shift in the roles and responsibilities of the paraprofessional
classroom assistant, as documented by Gerlach, et al. has been substantial
over the last 30 years. Historically, interest in the employment of
paraprofessionals in education can be traced back to the 1950s when a
shortage of teachers caused policy makers to begin to look for alternative
methods of providing service (7:4). According to Boomer, "The role of
the paraprofessional was to perform duties that required no professional
training; for example, typing and duplicating materials, housekeeping
chores in the classroom, and playground supervision"(!: 194).
Throughout the 1960s and 70s the paraprofessional movement gained
momentum "when administrators turned to this new category of workers to
serve as liasons between the schools and the community to bridge a
growing lack of confidence between the consumers of educational services
and service providers ... " (20:2). As Brizzi indicated in her Handbook for
Paraprofessionals & Volunteers in Education~ paraprofessionals were seen
as a natural link because they brought a knowledge and understanding of
the community to the classroom. In most instances, paraprofessionals lived
in the neighborhood, they helped the community and the school understand
one another, often "bridging the gap between the language and the culture
of the classroom and home" (2:2). Again, no professional training was
needed to fulfill these expectations.
The employment of paraprofessionals to both support and extend the

....

role of the teacher and other professional staff has continued to grow
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during the 1980s and 90s as a result of a number of events outlined by
Pickett in her Technical Assistance Manual for Administrators and Staff
Developers. These events include:
1.

Passage of state and federal legislation and court orders
requiring a free, appropriate education in the least restrictive
environment for students with disabilities;

2.

the current wave of educational reform initiatives designed to
restructure and enhance the overall status of education; and,

3.

chronic shortages of personnel in all programmatic and
administrative services offered by local school districts
(20:1).

The increasing demand for quality education to meet the needs of the
individual in both special and basic education programs, coupled with
shortages in professional personnel, has caused the roles and
responsibilities of the classroom paraprofessional assistant to become
increasingly more complex and demanding. ''Today the roles of
paraprofessionals are no longer viewed as being primarily clerical.
Instead, they have become technicians and specialists who are integral
members of the team that provides direct instructional services to
students ... "(22: 1).
In A Training Program for Paraprofessionals Working in Special
Education and Related Services, Anna Lou Pickett identifed the following
instructional duties performed by paraprofessionals:
1.

Instructing individual students using instructional objectives
and lessons developed by the teacher.

2.

Assisting with supplementary work for students and
supervising independent study.

3.

Reinforcing lessons with small groups of students.
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4.

Assisting in educational demonstration for the class or
small groups.

5.

Providing assistance with individualized programmed
materials - written and oral.

6.

Administering classroom assessment instruments and scoring
objective tests and papers and keeping appropriate records
for teachers.

7.

Assisting the teacher in observing, recording and charting
behavior.

8.

Implementing behavioral management strategies using the
same emphasis and techniques as the teacher.

9.

Assisting the teacher with crisis problems and discipline.

10.

Assisting with the preparation of materials for use in specific
instructional programs (21:89).

Though these changes in roles and responsibilities have been
documented by Vasa and Steckelberg who found that paraprofessionals
spent 60 to 80 percent of their time in individual and group instruction,
they also reported that the current structure, supervision, and training of
paraprofessionals did not reflect this significantly changed role (26:3).

In essence, the paraprofessionals hired today have been expected to
perform an increasing number of instructional tasks for which they have
little or no training.
This shift in the roles and responsibilities of the paraprofessional has
brought about an equal and parallel shift in the roles and responsibilities of
the classroom teacher. In addition to their more traditional role of
designing, implementing, and assessing the instructional program for their
students, teachers now have the added responsibility of supervising and
coordinating the work of paraprofessionals. These additional duties
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include setting goals and planning for other adults in the classroom;
scheduling the classroom activities of the paraprofessional staff; directing
the work of the paraprofessional; assessing the on-the-job performance of
paraprofessionals; and developing techniques and procedures to improve
the skills and performance of paraprofessionals (22:2). Classroom teachers
have become "classroom managers, who are front line
supervisors ..."(22:2). They, like the paraprofessionals assigned to them,
have never received training in the skills necessary to adequately perform
the duties expected of them.

Benefits of lnservice Training for Paraprofessionals and Classroom
Teachers

Though the formalized training of classroom paraprofessionals has
remained a rare occurrence in most areas, two studies were located that
provided data on perceived benefits of training programs. The two studies,
one conducted in Columbus School District, Columbus, Ohio, and the other
in the Los Angeles County school system, have reported positive results for
student achievement, paraprofessional performance, and classroom teacher
satisfaction.
Jessie Johnson, professional specialist for the Columbus Public
Schools, Columbus, Ohio, conducted a study of an instructional aide
program implemented during the 1986-1987 school year. The program,
designed to provide educational support for underachieving pupils, trained
158 instructional aides to provide direct instruction in the areas of reading
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and language arts to 2324 selected underachieving pupils in 224
kindergarten and first grade classrooms (13:1).
Twelve training sessions were provided for the instructional aides
which started in September and culminated in November. Topics covered
included manuscript printing, reading readiness, puppetry for instruction,
individualized preparation, writing, child growth and development,
classroom management, motivation, discipline, lesson plan development,
and record keeping (13:3).
The object of the study was to determine whether the three stated
objectives of the program had been attained. Those objectives were:
1.

An average gain in reading of 1.0 normal curve
equivalent for each month of the program as determined
by a nationally standardized reading achievement test.

2.

Teachers' perception that pupils receiving instructional
assistance by the aide improved significantly in reading
and language arts as a direct result of that service.

3.

Instructional aides who participated in the training
sessions would find them to be meaningful and helpful
in classroom settings (13:2).

The major findings of the study found that kindergarteners achieved
well beyond the anticipated 1.0 NCE average gain in reading per month of
the program, while first graders achieved an average growth of 2.3 NCE's
for the seven month program. Objective 2, as determined by a locally
constructed survey, was achieved with 94.3% of the ratings of kindergarten
teachers and 89.9% of the first grade teachers attributing pupil progress to
the instructional aide. Objective 3 was also achieved with 83. 7% of the
kindergarten aides and 95.5% of the first grade aides agreeing that the
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inservice training sessions were "very informative, very interesting, very
worthwhile ... and helpful in the classroom setting" (13:20).
The recommendations of the study were to continue the program
with both "intensive and extensive training of aides" (13:26). Training was
to be conducted early in the school year to strengthen instructional skills,
and increased emphasis was to be placed on defining the roles of the
instructional team members particularly in terms of planning and
communication (13:17).
Margaret Whann, University of San Francisco, conducted a study in
1985 entitled Teachers as Managers, Aides as Technicians: Does Training
Make a Difference? The purpose of the study was to determine the effects
of the Developing a Partnership training program developed by the Los
Angeles Office of Education.
Classroom teachers and instructional aides from five elementary
schools in Los Angeles County participated in DAP workshops conducted
in 1984 and 1985. The content of these workshops included
communication and planning skills for both the teacher and the
instructional aide, and technical instructional skills for the instructional
aides alone. Whann's study attempted to determine:
. . .if the teachers and instructional aides who participated
in the DAP workshops preceived an increase in the time
spent and in the quality of their communication and
planning, and to see if they perceived an increase in
the skill development taught in the workshops and further
developed in the classroom through planning and
communication (29:5).
An evaluation survey developed by Whann was administered at each
of the five elementary schools in Los Angeles County whose teachers and
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aides had participated in training. Teachers and aides responded to 15
questions grouped in the broad categories of communication, planning, and
aide skill development.
The results of the survey indicated that the training was successful in
its objectives of increasing communication and planning between the
teacher and the aide and in developing skills for the aide. "A statistically
significant positive change in communication, planning, and skill
development was reported" (29:37). In addition, both the aides and
teachers indicated that the training also led to a better learning experience
for the students, though this belief was held to greater extent by the aides
(86.8%), than by the teachers (64.3%).
The recommendation of the study, based on the data collected, was to
"expand the training to other schools in the county using pre- and post-tests
for evaluation" (29:i).

Recommendations from Selected Training Programs

State Departments of Education in Idaho, Indiana, and Califomia;
and individuals affiliated with universities across the nation have
significantly increased the amount of literature available on training
programs and training recommendations for paraprofessionals and the
classroom teachers who supervise them. A wide range of training options
from task specific skills to interpersonal skill training were addressed.
The Idaho State Department of Education published two documents
outlining both the appropriate use of teacher-aides in the classroom and the
need for specific training.
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Rudy H. Leverett, Coordinator of the Idaho State Department of
Education in 1981, published a document entitled Guidelines for the Use of
Teacher-Aides in Idaho Schools. In addition to recommendations
regarding the clear distinctions to be made between the duties of
certificated and non-certificated personnel in the schools, Leverett stated
that a formal training program for teacher-aides was "both a practical
necessity and a legal precaution" (15:10). The training he recommended
included school procedures and policies, ethics of the teaching profession,
an overview of the educational programs of the school, and skill training
and practice specific to the duties to be performed for the teacher. These
skills included clerical skills such as filing and duplicating materials;
instructional skills such as administering and scoring informal tests; and
student supervision skills needed for disciplining students and supervising
hallways and playgrounds.
In addition to the needs of the teacher-aide, Leverett also recognized
that most teachers have had little experience in supervising an assistant, and
suggested that it "be a good idea to require, as a condition of being assigned
an aide, that teachers receive formal training in both the use and
supervision of teacher-aides" (15: 13), though the specifics of this training
were not identified.
Dr. Marcia Hallett, Special Education consultant for the Idaho State
Department of Education, prepared an extensive document entitled A
Guide for the Special Education Aide to assist in the training of
paraprofessionals in the Idaho public schools. In addition to sections
specific to special education concerns such as an overview of P.L. 94-142
and the characteristics of handicapping conditions, Dr. Hallett included
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units on ethics, emergency health procedures, behavior management
strategies, and effective methods of instruction. Written in a format to be
used by a trainer, each topic presented in the guide included objectives,
critical information to be presented, and competency indicators to be used
to assess learning.
According to the Indiana State Department of Education:
Training provides the necessary background and
skills for superior job performance and is essential
to the role of any paraprofessional. It is widely
agreed that paraprofessionals with appropriate
training ...help meet the academic and social
needs of students (18:iii).
To achieve this end ten training modules were designed to
"supplement local efforts to provide training to paraprofessionals" (18:iii).
Though designed specifically for paraprofessional training, teachers and
paraprofessionals were encouraged to participate together "in order to
facilitate communication and the development of the
teacher/paraprofessional relationship" (18:iii). Areas selected for training
included structuring the learning environment; effective behavior
management principles and techniques; communication skills; and effective
time management. Each module, written in lesson plan format, included a
goal for the training session, the time and materials required, scripted
activities, handouts, overheads, and pre-and post-tests for evaluation.
In addition to the training provided to paraprofessionals in the
Indiana schools, an Instructional Aide Handbook was also created to
acquaint instructional aides with the various aspects of their job (12:iii).
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The contents included job qualifications as required by the state;
instructional, clerical and auxiliary duties to be performed; ways to
develop and maintain positive working relationships with administrators,
teachers, and students; and suggestions for improving effectiveness on the

job.
The state of Califomia has done extensive work in the area of
training paraprofessionals as classroom assistants. In an attempt to develop
standardized training requirements for paraprofessionals, Barbara
McDonnell and Margaret Sewell of the California State Department of
Education, conducted a survey in 1981 to determine paraprofessional
responsibilities, the skills needed to fulfill these responsibilities, and the
training trends of local districts (16:vi).
Their survey, administered to 364 individuals representing
administrators, teachers, aides, and parents, identified 20 specific
responsibilities of paraprofessionals and the skills required to accomplish
those skills. Included in this list were knowledge of child development,
roles and responsibilities of paraprofessionals, preparation of materials,
classroom management and supervision of students, carrying out teachers'
lesson plans, and use of behavioral objectives. Over 80% of the
respondents agreed that paraprofessionals should be required to have preservice, in-service, and on-the-job training in order to fulfill these
responsibilities (16:27). Though the perceived need for training was very
high, actual training beyond on-the-job training was found to be minimal
or non-existent.
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McDonnell and Sewell's recommendations called for pre-service
training to be provided by local school districts in a setting other than the
classroom allowing the aides to assume job responsibilities immediately
after employment, and in-service training to be provided by the district
and/or local community colleges designed to teach paraprofessionals the
identified required skills (16:36-38).
The Los Angeles County Office of Education program entitled
Developing a Partnership has been disseminated nationwide in an effort to
formalize training for paraprofessionals. Developed on a trainer of
trainers model, teacher and paraprofessional teams were trained with the
expectation that they would return to their district to train other teams
(4:iii). Training components included A Resource Guide for Working with
Paraprofessionals, A Handbook for Paraprofessionals and Volunteers, and
A Training Manual for A Paraprofessionals and Volunteers in Education.
The four modules included in the training were:
Module 1:

Roles, Responsibilities, and Individual Assessment

Module 2:

Developmental Leaming and Task Analysis

Module 3:

Planning and Delivery Processes in Assisting
With Instruction

Module 4:

Individual and Team Roles; Team Planning

Paraprofessionals attended the first three training sessions without
their assigned classroom teachers. During the first three modules legal and
ethical issues were discussed and skills specific to the paraprofessional role
were taught. The fourth module brought paraprofessionals and classroom
teachers together to determine roles and expectations, and to begin the
process of joint planning.
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The goal of the program, as described by Elsa Brizzi, Program
Director, was to "build and maximize teacher/paraprofessional teams
toward increasing student achievement" (4: 1).
A number of universities have also recognized the need for
structured training programs for paraprofessionals and the teachers with
whom they work. Some, such as Vasa and Steckelburg of the University of
Nebraska-Lincoln, and Reetz of the University of South Dakota, have
concentrated on the training of preservice and inservice teachers in the
supervision and evaluation of paraprofessionals. Others, such as Houk and
McKenzie from Western Kentucky University, Bowling Green, have
looked at the training needs of paraprofessionals exclusively. Still others,
notably Anna Lou Pickett from the Center for Advanced Study in
Education, Graduate School and University Center, City University of New
York, have addressed the training needs of paraprofessionals, the
classroom teachers who supervise paraprofessionals, and the program
administrators and staff developers who are called upon to provide such
training.
In papers presented at the Annual Conference of the National
Council of States for Inservice Education in 1987 and the Annual
Convention of the Council for Exceptional Children in 1988 and 1989,
Vasa and Steckelberg outlined the components of their undergraduate and
graduate courses offered at the University of Nebraska-Lincoln to address
the training needs of teachers who supervise paraprofessionals.
The undergraduate course was developed to raise the awareness of
the importance of the role of the paraprofessionals and to identify the
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issues "essential to the proper and effective utilization of paraprofessional"
(26:10). Students who participated in the course received six hours of
instruction on the background of the roles of paraprofessionals, the legal
and ethical issues in the use of paraprofessionals in the classroom, and
guidelines on how to supervise and evaluate paraprofessionals. Specific
supervision strategies outlined included:
1.
2.
3.
4.
5.
6.

orientation to the classroom and gradual introduction
of duties;
paraprofessional skill development;
use of detailed lesson plans;
scheduling of paraprofessional activities;
use of weekly planning conferences;
evaluation of the paraprofessional's contribution
to the learning environment (25: 1).

The graduate course was designed to "provide participants with an
advanced level of knowledge concerning the practical and theoretical issues
involved in the use of paraprofessionals" (26: 10). Emphasis was placed on
skills in developing school policies and training programs so these
individuals could assume leadership roles in the development and delivery
of paraprofessional programs in the schools within the state of Nebraska.
Linda Reetz, from the University of South Dakota, identified four
responsibilities a teacher must assume, when working with
paraprofessionals, in order to develop an effective instruction team. These
included:
1.
2.

Providing in-service training in teaching methods
and materials based on the needs of the students
within the classroom.
Reorganizing schedules and responsibilities within
the classroom to reflect the skills of the
paraprofessionals.

19
3.
4.

Providing feedback and reinforcement to the
paraprofessional.
Creating a comfortable and effective atmosphere
for staff and students (23:4).

Since few teachers have received the training necessary to fulfill
these responsibilities, Reetz developed a self-evaluation procedure that
helped teachers achieve the goal of creating an effective instructional team.
Teachers, working by themselves or in collaboration with
paraprofessionals, evaluated their current behaviors in each of the four
targeted areas by answering questions on Reetz's Teacher/Paraprofessional
Working Climate Evaluation form (23:5). The results of this evaluation
were then used to identify one goal in each area where improvement was
needed. Activities and a timeline were established toward the achievement
of each goal and quarterly evaluations of the plan were conducted in order
to amend or rewrite the plan.
It was Reetz's contention that teachers needed to "stop blaming
paraprofessionals for their lack of expertise and start designing activities to
enhance their effectiveness" (23:7).
Houk and McKenzie, in response to the growing need for structured
paraprofessional training, assisted the American Guidance Service in the
publication of a training program written specifically for classroom
paraprofessionals. Comprised of a training manual, paraprofessional's
handbook and a series of videotapes, the program provided participants
with information regarding the working relationships between teachers and
parparofessionals and ways in which to strengthen that relationship;
important aspects of child development; methods of behavior management;
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and strategies for gathering information about students through assessment
and observation of student behavior. The video format allowed for
flexibility in scheduling training and enabled individuals with no training
background to facilitate training sessions.
The most extensive work in the area of paraprofessional and
classroom teacher training has been conducted by Anna Lou Pickett of City
University of New York. Funded by a grant from the Division of
Personnel Preparation, U.S. Department of Education, Pickett has
developed a series of three training programs each focused on the specific
needs of the identified individuals.
The Employment and Training of Paraprofessional Personnel: A
Technical Assistance Manual for Administrators and Staff Developers
provided policy makers, administrators and staff developers with
information to assess the impact of increased employment of
paraprofessionals on all educational and personnel practices; facilitate the
integration of paraprofessionals into various classroom settings and
staffing patterns; and improve the performance and productivity of
paraprofessionals through comprehensive standardized systems of career
development (20: i).
A series of appendices outlined, in detail, the responsibilities of
district level administrators, principals, teachers and policy makers at the
state level; supervisory and management skills required by the teachers; a
job analysis procedure; a format for developing job descriptions;
interviewing and hiring procedures; training guidelines and models;
strategies for evaluating paraprofessionals; and information regarding
credentialing procedures used in Kansas and Georgia (20: 11-45).
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A Training Program to Prepare Teachers to Supervise and Work
More Effectively with Paraprofessional Personnel specifically addressed
the training needs of classroom teachers with training modules on
management and supervision; the roles and responsibilities of the
instructional teams; integrating the paraprofessional into the classroom
through goal setting and planning; procedures for directing and delegating;
communication and team building skills; problem solving techniques, and
evaluation of the paraprofessional (22:9-83).
A Training Program for Paraprofessionals Working in Special
Education and Related Services was designed to train those
paraprofessionals assigned to special education classrooms. The modules in
this program focused on understanding the roles and responsibilities of
paraprofessionals; the student with special needs; the rights of students with
special needs; the instructional process which included the individualized
education plan, formal and informal assessment, observing and recording
data, writing goals and objectives, behavior management, and teaching
strategies; and emergency, health and safety procedures (21:4-80).
Each program, complete with background information, training
procedures and techniques, lesson plans, activities, handouts, and overheads
could be used by local education agencies, community colleges, or
unversities to implement preservice or inservice training of
paraprofessionals, classroom teachers, administrators, and program
directors.
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Summary

The research and literature summarized in Chapter 2 tended to
support the following themes:
1.

The roles and responsibilities of paraprofessional classroom
assistants and the classroom teachers with whom they work
have become increasingly more complex.

2.

The benefits of inservice training for paraprofessionals and
classroom teachers include an increase in student achievement,
improvement in paraprofessional job performance, and
greater teacher satisfaction with paraprofessional placement in
the classroom.

3.

Recommendations from selected training programs include
task specific skill training for paraprofessionals, supervisory
skill training for classroom teachers, and interpersonal skill
training for paraprofessionaVclassroom teacher teams.

CHAPTER3
Procedures of the Study

The purpose of this project was to develop an inservice program to
increase the job related skills of paraprofessional classroom assistants and
the human management and supervision skills of the classroom teachers
with whom they work.
Chapter 3 contains background information defining:

1. The need for the study.
2. The grant application process.
3. The implementation of the inservice program.

Need for the Study

As required by contractual agreement, the Auburn School District
employed twelve class-size paraprofessional assistants during the 19901991 school year. These individuals were employed to provide assistance
for basic education classroom teachers whose pupil population exceeded the
limit identified by contract.
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Due to high student mobility in the Auburn School District, with
enrollments fluctuating on a daily basis, class-size paraprofessionals
experienced frequent changes in their classroom assignments and changes
in the number of hours for which they were employed. In addition, they
often worked for multiple supervisors in multiple locations. Since no
specific job description existed for this position, their job definition and
expectations were left up to the discretion of the classroom teachers to
whom they were assigned.
Classroom teachers who received the assistance of these class-size
paraprofessionals have traditionally received no pre- or inservice training
in the most effective use of the paraprofessional in the classroom.
Because of the tentative and fluctuating nature of their employment,
the lack of consistent supervision, and the absence of defined job
requirements and expectations, it was determined by the Auburn School
District that these class-size paraprofessionals and the teachers with whom
they worked were in greatest need of inservice training.

Grant Application

In February of 1990 school districts and educational service districts
throughout the state of Washington were notified of moneys available, on a
competitive grant basis, for the funding of programs designed to train
paraprofessional classroom assistants and the teachers to whom they were
assigned.
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The legislation authorizing this training, Substitute House Bill 1759
also known as the Educational Staff Diversification Act (Appendix A),
called for a program of at least 25 hours for paraprofessionals including,
but not limited to, a review of the rules and procedures of the school,
operation of equipment, the psychology and development of children, and
discipline policies and procedures. Training was also to be provided to
certificated instructional staff on methods of working with and providing
direction to classroom assistants.
Based on the district's determination of greatest need, an application
was completed and submitted to the Office of the Superintendent of Public
Instruction in April (Appendix B). Notification of full funding of the
grant request arrived in May.

Implementation of the Inservice Program

The writer, Debra Helm, whose position in the district was Staff
Development Specialist, was charged with the responsibility of
implementing the inservice program for the training of instructional
paraprofessionals and the teachers to whom they were assigned in the
Auburn School District during the 1990-1991 school year.
The first step in the implementation process was notification
regarding the program to paraprofessionals identified as class-size
assistants following the October 1 enrollment report. Personal invitations
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to participate were extended to each identified paraprofessional (Appendix
C). All class-size paraprofessionals contacted expressed interest in
participating.
Once the paraprofessional participants were identified, six threehour sessions for the paraprofessionals alone were scheduled beyond the
regular work day. Topics addressed during these sessions included the
responsibilities of the paraprofessional, procedures for managing student
behavior, characteristics of child development, and appropriate
instructional strategies for the teaching of small groups and individuals.
Classroom teachers to be included in the inservice training were then
identified just prior to the training dates to ensure that the
paraprofessionals would be able to attend the training with the teacher to
whom they were currently assigned.
Finally, two three-and-one-half-hour trainings were scheduled
during class time over a two week period. Substitutes were hired with
grant moneys to assume the duties of the classroom teachers. Content for
the two sessions included communication, team building, and problem
solving skills; effective planning and management strategies.
The twenty five hour inservice training program designed for
classroom paraprofessional assistants and classroom teacher, which was the
subject of this study, has been presented in Chapter 4.

CHAPTER4

The Project
Chapter 4 contains seven lesson plans developed to implement the
inservice program for the training of instructional paraprofessionals and
classroom teachers in six elementary schools in the Auburn School District,
Auburn, Washington, during the 1990-1991 school year.
The chapter has been organized to provide of an overview of the
essential inservice training program components contained in each lesson
plan including:
1.

Roles and responsibilities of paraprofessionals and
classroom teachers

2.

Procedures for managing student behavior

3.

Developmental characteristics and learning styles

4.

Developing objectives and task analysis

5.

Writing and implementing lesson plans

6.

Communication and problem solving skills

7.

Goal setting and team planning to enhance the
instructional team effectiveness
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LESSON PLAN ONE:
ROLES AND RESPONSIBILITIES OF PARAPROFESSIONALS
AND CLASSROOM TEACHERS
PURPOSE:

The purpose of this session is to provide the participants with an
understanding of:
1.

changes in the duties of teachers and paraprofessionals that
have taken place since 1950,

2.

the differences between the duties of the teacher and
paraprofessional,

3.

the contribution paraprofessionals make to the instructional
process,

4.

legal, ethical, and professional standards of conduct expected
of paraprofessionals.

INSTRUCTIONAL OBJECTIVES:

The paraprofessionals will be able to:
1.

describe the instructional and non-instructional
duties of classroom paraprofessionals.

2.

describe the instructional and supervisory duties of
classroom teachers.

3.

differentiate between the roles and responsibilities
of teachers and paraprofessionals.

4.

describe the legal, ethical, and professional standards
of conduct established for all educational personnel.

5.

assess his/her own strengths and weaknesses as a
classroom paraprofessional.
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ACTIVITIES:
ACTIVITY ONE: In small groups brainstorm all duties performed

by classroom paraprofessionals and record on butcher paper.
Compare lists. Categorize duties into instructional and noninstructional responsibilities.
ACTIVITY Two: In small groups brainstorm all duties performed

by classroom teachers and record on butcher paper. Compare lists.
Categorize into instructional and supervisory responsibilities.
ACTIVITY THREE: Provide information using lecture format on

the changing roles and responsibilities of paraprofessionals and
teachers.
ACTIVITY FOUR: Differentiate through a written activity the roles

and responsibilities of teacher and paraprofessionals.
ACTIVITY FIVE: Discuss legal, ethical, and professional standards

expected of all educational personnel.
ACTIVITY SIX: Discuss in small groups the ethical issues that

might arise.
ACTIVITY SEVEN: Using the brainstormed lists generated in

Activity One, identify areas of strength, areas of interest, and areas
of need.
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LESSON PLAN TWO:
MANAGING STUDENT BEHAVIOR
PURPOSE:

The ability to manage student behavior is essential to the success of
the paraprofessional in the classroom, particularly when the
paraprofessional is given instructional duties to perform. The purpose of
this session is to increase participants knowledge of:
1.

their personal beliefs regarding student behavior
and discipline techniques,

2.

three popular discipline models currently used in classrooms
which reflect differing beliefs about behavior,

3.

legal issues governing appropriate and inappropriate
touch while working with children,

4.

strategies for identifying and supporting the discipline
plan of the classroom teacher.

INSTRUCTIONAL OBJECTIVES:

The paraprofessional will be able to:
1.

describe their personal beliefs regarding student
behavior and discipline.

2.

identify their classroom teacher's beliefs regarding
student behavior and discipline.

3.

identify discipline strategies that attempt to control
students' inappropriate behavior.

4.

identify discipline strategies that attempt to teach
students appropriate behavior.
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5.

identify discipline strategies that encourage students to
control their own behavior without intervention
from an adult.

6.

describe appropriate and inappropriate touch when
working with children in a school setting.

7.

describe the paraprofessional's supportive role in
the classroom teacher's discipline plan.

ACTIVITIES
ACTIVITY ONE: Using a personal beliefs on discipline inventory,

assess and compare individual beliefs regarding student behavior and
discipline.
ACTIVITY Two: Provide information using lecture format on Lee

and Marlene Canter's Assertive Discipline program.
ACTIVITY THREE: In small groups, differentiate between non-

assertive, hostile, and assertive responses to students' inappropriate
behavior.
ACTIVITY FOUR: Provide information using lecture format on

Thomas Gordon's Teacher Effectiveness Training program.
ACTIVITY FIVE: Role play discipline situations using active

listening and "I" messages from the TET model.
ACTIVITY SIX: Provide information using lecture format on

Jane Nelson's Positive Discipline program, identifying the four
reasons children misbehave; how to differentiate between them; and
appropriate interventions based on cause.
ACTIVITY SEVEN: Given different discipline situations that take

place in classrooms and on playgrounds, determine the cause of the
misbehavior and the appropriate intervention.
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ACTIVITY EIGHT: Discuss current legal issues to be considered

regarding the touching of students. Identify appropriate and
inappropriate touch.
ACTIVITY NINE: Discuss the supportive role of the

paraprofessional in the classroom teacher's discipline plan in
terms of matching strategies, reinforcing consequences, and
dealing with personal disagreements.
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LESSON PLAN THREE:
DEVELOPMENTAL CHARACTERISTICS AND LEARNING
STYLES

PURPOSE:

Due to the high degree of mobility experienced by class-size
paraprofessionals, they may be asked to work with students of varying age
and ability levels throughout the course of the year. The purpose of this
session is raise the paraprofessional's awareness of:
1.

the stages of human development from age 5 to
age 11,

2.

a variety of learning style differences exhibited by children
and adults,

3.

the impact style dlfferences and developmental stages
have on instruction.

INSTRUCTIONAL OBJECTIVES:

The papraprofessionals will be able to:
1.

describe characteristics of children from kindergarten to sixth
grade in terms of physical, emotional, and social development.

2.

describe how different stages of development impact a
student's behavior and ability to learn in school.

3.

identify their own learning style preferences.

4.

explain how learning style preferences affect the teaching
and learning that takes place in the classroom.
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ACTIVITIES:
ACTIVITY ONE: In small groups, determined by the grade levels

in which the paraprofessionals work, brainstorm the physical,
emotional, and social characteristics of children in kindergarten
through sixth grade.
ACTIVITY Two: View videotape on "Developmental

Characteristics of Children" from the Paraprofessionals: Training
for the Classroom materials by Houk and McKenzie.
ACTIVITY THREE: Using characteristics brainstormed in Activity

One and further information taken from the videotape, create a
description of the "average" kindergartener through sixth grader.
ACTIVITY FOUR: Discuss how a student's developmental level

impacts school behavior and a student's ability to learn. Generate
examples from classroom experiences.
ACTIVITY FIVE: Assess paraprofessionals' learning style

preferences using Tony Gregorc's Style Delineator. Discuss results.
ACTIVITY SIX: Provide information in a lecture format regarding
the affects of style differences, as defined by Gregorc, on behavior
and learning in school.
ACTIVITY SEVEN: Assess paraprofessionals' learning style

preferences using Rita and Kenneth Dunn's Leaming Style
Inventory. Discuss results.
ACTIVITY EIGHT: Provide information regarding the affects of

style, as defined by Dunn and Dunn, on behavior and learning in
school.
ACTIVITY NINE: Analyze selected students for indicators of style

preference and determine appropriate strategies for instruction.
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LESSON PLAN FOUR:
DEVELOPING OBJECTIVES AND TASK ANALYSIS

PURPOSE:

As an instructional assistant in the classroom the paraprofessional
will be called on to reinforce, through small group work or individual
tutoring, the lessons designed by the teacher. The purpose of this session is
to provide the paraprofessionals with knowledge of:
1.

the manner in which objectives for each lesson are
developed, and

2.

how tasks are analyzed to determine necessary sub-skills.

INSTRUCTIONAL OBJECTIVES:

The paraprofessional will be able to:
1.

discriminate between specific, observable, measurable
behaviors and subjective opinions.

2.

identify the three parts of the instructional objective; the
behavior, the condition, and the criteria.

3.

write a series of instructional objectives including in
each the behavior, condition, and the criteria.

4.

define task analysis and why it is important to the
learning success of students.

5.

conduct a task analysis of an instructional objective.

36
ACTIVITIES
ACTIVITY ONE: Discuss the differences between behaviors and

subjective opinions regarding behaviors, emphasizing that behaviors
are specific, observable, and measurable.
ACTIVITY Two: Provide information regarding the importance of

determining behavioral objectives for each lesson.
ACTIVITY THREE: Describe and model the three parts of a

behavioral objective:
1.
The Behavior: The skill to be taught.
2.
The Conditions: The circumstances under which the
behavior will be performed including necessary
resources and materials.
3.
The Criteria: How to assess if the skill has been learned.
ACTIVITY FOUR: Identify the three parts of several behavioral

objectives written for a variety of subjects at different grade levels.
ACTIVITY FIVE: Using curriculum from grade level assignments,

write three behavioral objectives that include the behavior, the
conditions, and the criteria.
ACTIVITY SIX: Use a brainstorming strategy to identify all the

separate skills that must be known in order to catch a fish or to tie a
shoe.
ACTIVITY SEVEN: Discuss the importance of task analysis in

determining what sub-skills are necessary to ensure student success in
achieving the behavioral objective.
ACTIVITY EIGHT: Sequence a set of sub-skills in mathematics and

language arts from simplest to most complex.
ACTIVITY NINE: Task analyze behavioral objectives written in

Activity Five.
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LESSON PLAN FIVE:
WRITING AND IMPLEMENTING LESSON PLANS
PURPOSE:
Though the planning of lessons is the responsibility of the classroom
teacher, parprofessionals are often asked to "work with a child" on a
specific task or skill without further elaboration as to the meaning of
working with the child. The purpose of this session is to provide
paraprofessionals with guidelines for preparing and teaching lessons that
support the initial instruction provided by the teacher.

INSTRUCTIONAL OBJECTIVES:
The paraprufossiunal will be able to:

1.

identify the components of a lesson plan.

2.

identify the parts of a direct instruction lesson.

3.

design and teach a lesson to class participants.

ACTIVITIES
ACTIVITY ONE: Review a variety of lesson plan formats
identifying similarities and differences, and determining essential
components.
ACTIVITY Two: Evaluate selected lesson plans for inclusion of
essential components.
ACTIVITY THREE: Provide information about the elements of a
direct instruction lesson by modeling a lesson.
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ACTIVITY FOUR: Using content familar to the paraprofessionals,

small groups will write an instructional objective, task analyze the
objective, develop a lesson plan to teach the objective, and teach the
skill to others in the group.
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LESSON PLAN SIX:
COMMUNICATION AND PROBLEM SOLVING SKILLS

PURPOSE:

Successful integration of paraprofessionals into the instructional team
requires effective communication skills on the part of both the teacher and
the paraprofessional. The act of communicating is a two way process
which includes both the giving and receiving of information verbally, as
well as nonverbally. The purpose of this session is to:
1.

increase the participants awareness of their personal strengths
and weaknesses as communicators, and

2.

to address how effective communication skills can be used in
in problem solving and decision making.

INSTRUCTIONAL OBJECTIVES:

The classroom teachers and paraprofessionals will be able to:
1.

identify the four interpersonal skill areas necessary
for effective communication.

2.

describe three problems that interfere with receptive
listening and indicate how these problems may be
eliminated.

3.

contrast non-assertive, aggressive, and assertive
communication in terms of verbal and nonverbal
behaviors.

4.

describe the components of a five step method for
defining and solving problems.

5.

apply the problem solving method to case studies of
typical classroom problems.
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ACTIVITIES:
ACTIVITY ONE: As a whole group, brainstorm characteristics of a

good communicator. Categorize the characteristics into the four
interpersonal skill areas of attending behavior, active listening,
expressing feelings, and feedback.
ACTIVITY TWO: Role play with a volunteer from the group an

ineffective listener. Display behaviors that indicate a short attention
span, environmental or physical factors that interfere with listening,
and personal bias regarding the message being given.
ACTIVITY THREE: Discuss the overt listening behaviors that

indicate to the speaker that an individual is listening.
ACTIVITY FOUR: In small groups develop lists of verbal and

nonverbal behaviors exhibited by individuals who communicate in a
passive mode, an aggressive mode, and in an assertive mode.
Contrast the three modes and their effectiveness with the large
group.
ACTIVITY FIVE: Outline the five step process for problem solving

using appropriate examples.
ACTIVITY SIX: Divide the participants into smaller groups, assign

each group a case study which describes a problem situation
developing between a classroom teacher and a paraprofessional. The
task of each group is to apply the five step problem solving process
to the case study. Determine how the problem might be resolved.
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LESSON PLAN SEVEN:
GOAL SETTING AND TEAM PLANNING

PURPOSE:

An effective instructional team must have the opportunity to set goals
and to develop a plan to meet the needs of the students, teachers and
paraprofessionals. The team must also continually evaluate whether these
goals are being achieved and determine the need for revisions to the plan.
The purpose of this session is to:
1.

assist classroom teachers and paraprofessionals in setting up a
consistent planning time, and

2.

to provide a format in order to structure the planning time for
the greatest benefit to all.

INSTRUCTIONAL OBJECTIVES:

The instructional teams will be able to:
1.

identify specific dates and times, on a weekly basis,
when joint planning will take place.

2.

identify topics to be discussed during these weekly
planning meetings.

3.

determine an agenda format to be used to structure
each meeting.
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ACTIVITIES:
ACTIVITY ONE: Establish the need for consistent team planning in

order to share information, determine individual responsibilities,
and to problem solve.
ACTIVITY Two: Brainstorm possible topics to be discussed at the

weekly planning sessions. The topics should include meeting
student needs, paraprofessional needs, and teacher needs.
ACTIVITY THREE: Develop a structured format to be used for

each planning session. The format should include any preparation
needed prior to the meeting and who is responsible for that
preparation; an agenda of items to be discussed; and a means of
recording decisions made or tasks to be completed prior the the
next meeting.
ACTIVITY FOUR: Determine planning session dates and time, and

establish the first agenda.

CHAPTERS

Summary, Conclusions and Recommendations

Summary

The purpose of this project was to develop an inservice program to
increase the job related skills of paraprofessional classroom assistants and
the human management and supervision skills of the classroom teachers
with whom they work.
The inservice program produced as a result of this project has been
utilized to train paraprofessional classroom assistants and elementary
classroom teachers in the Auburn School District, Auburn, Washington.

Conclusions

Conclusions reached as a result of this project were:
1.

The roles and responsibilities of paraprofessional classroom
assistants and the classroom teachers with whom they work
have become increasingly more complex and demanding.

2.

To adequately fulfill the more complex roles and
responsibilities expected of them, paraprofessionals and
classroom teachers must receive additional preservice and
43
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inservice training in these roles.
3.

Task specific skill training for paraprofessionals, supervisory
skill training for classroom teachers, and interpersonal skill
training for paraprofessional/classroom teacher teams are
mandatory components of an inservice program.

4.

The benefits of training for classroom teachers and
paraprofessionals include improvement in paraprofessionals'
job performance, greater teacher satisfaction with
paraprofessional placement in the classroom, and an increase
in students' academic achievement.

Recommendations
As a result of the project the following recommendations have been
suggested:
1.

An inservice program for paraprofessional/classroom teacher

instructional teams should be an essential component of a
district-wide comprehensive inservice program.
2.

The training program should be developed in such a manner to
provide separate instruction in skill areas specific to
paraprofessional needs and classroom teacher needs; while
joint instruction should be provided in communication and
problem solving skills.
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3.

With increased use of paraprofessional classroom assistants as
members of the instructional team, it is recommended that this
inservice program be continued and expanded not only in the
Auburn School District, but in other school districts interested
in providing a quality inservice training program for
classroom paraprofessionals.
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APPENDIX A
SUBSTITUTE HOUSE BILL NO. 1759
State of Washington

51 st Legislature

1989 Regular Session

by Committee on Appropriations (orginally sponsored by
Representatives Peery, Betrozoff, Crane and Winsley)

Read first time 3/6/89.

AN ACT Relating to educational staff; adding new sections to
chapter 28A.100 RCW; and creating a new section.
BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF
WASHINGTON:
NEW SECTION. Sec. 1. The legislature finds that there is a need
to enhance educational programs by improving adult/pupil ratios in
the classroom. The hiring of paraprofessional classroom assistants
can address this need and also provide a means of recruiting
prospective teachers, especially minorities. The use of classroom
assistants has been much more effective when adequate training has
been provided, both for the classroom assistants and for the teachers
working with them. The refore, the legislature intends to encourage
the development of such training and to establish grants for this
purpose. This act shall be known as the educational staff
diversification act.
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NEW SECTION. Sec. 2. (1) The superintendent of public
instruction may grant funds to educational service districts
or school districts, or both, to develop a twenty-five hour training
program for classroom assistants. In selecting educational service
districts and school districts for grants, the superintendent shall
give preference to proposals that include training for employees
newly hired or assigned as assistants for basic education classrooms.
However, such proposals may also provide training for experienced
classroom assistants and assistants assigned to other programs.
(2) As used in this section, a "classroom assistant" is an
individual who: (a) Assists teachers in the classroom with preparing
materials, working with small groups, grading papers, and supervising
of students at recess, in the lunchroom, on the bus, and in other
ways as assigned by the classroom teachers; and (b) has at least a
high school diploma or its equivalent, or one or more years of
previous employment with the district performing the duties of a
classroom assistant.
(3) Districts shall submit an application outlining the content
of the training and the number of classroom assistants and
certificated instructional staff who will participate. Training
shall include, but not be limited to, a review of the rules and
procedures of the school, operation of equipment, the psychology and
development of children, and discipline policies and procedures. The
training shall be presented by the school district or educational
service district before the first day of classroom duty for the
classroom assistant. Training shall also be provided to certificated
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instructional staff on methods of working with and providing
direction to the classroom assistant.
(4) The training program shall be developed during the 1989-90
school year for implementation during the 1990-91 school year.
NEW SECTION. Sec. 3. (1) The superintendent of public
instruction, the state board of education, the state apprenticeship
training council, community colleges, and the higher education
coordinating board shall develop a ninety unit educational
paraprofessional associate of arts degree.
(2) As used in this section, an "educational paraprofessional" is
an individual who has completed an associate of arts degree for an
educational paraprofessional. The educational paraprofessional may
be hired by a school district to assist certificated instructional
staff in the direct instruction of children in small and large
groups, individualized instruction, testing of children,
recordkeeping, and preparation of materials. The educational
paraprofessional shall work under the direction of instructional
certificated staff.
(3) The training program for an educational paraprofessional
associate of arts degree shall include, but is not limited to, the
general requirements for receipt of an associate of arts degree and
training in the areas of introduction to childhood education,
orientation to handicapped children, fundamentals of childhood
education, creative activities for children, instructional materials
for children, fine art experiences for children, the psychology of
learning, introduction to education, child health and safety, child
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development and guidance, first aid, and a practicum in a school
setting.
(4) The educational paraprofessional associate of arts degree
shall be developed during the 1990-91 and 1991-92 school years for
implementation during the 1992-93 school year.
(5) In developing the program, consideration shall be given to
transferability of credit earned in this program to teacher
preparation programs and universities.
NEW SECTION. Sec. 4. Sections 2 and 3 of this act are each
added to Chapter 28A.100 RCW.

APPENDIXB
GRANT APPLICATION
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ADMINISTRATIVE SERVICES
P""-ianal Educ:.tion and Cenllcaion
Old c.p&ot Bldg .. FG-11, Olyff1)1a. WA ll8504·3211
SCAN 234-3222
(208) 753-3222

-

STATE Of WASI-.TCN

-

Supcr1.-.eroena at Public ln5'ruL1D1

APPLICATION FOR PARAPROFESSIONAL CLASSROOM
ASSISTANTS TRAINING PROGRAM

1. Name of legal applicant agency

Auburn School District

--;...;..;:.;=-=....:...:.......;;;..;=(-=s-=-c,. .h.,_o.. . :o=-..1c-"'-:o=""i,. . .'s~t-r....i-c....,.t_o_r--=E=s=o::"T"')-

915 Fourth Street Northeast

2. Address of agency

Auburn, WA 98002

(If this is a cooperative proposal, please attach the names and
addresses of the cooperating school districts or agencies)

3. Name of 2ro~ram contact person

Debbie Helm

(This individual will be respon_s_i~b~l-e_f_o_r.....,..t~h-e_o_v_e_r_a__
l~l-m_a_n_a_g_e_m_e_n_t,---o~f
the program, including the coordination of program evaluation,
scheduling of training sessions, and liaison with OSPI)

4. Telephone

)

5. Name of fiscal contact person

~~T~o~n~i.......:La~l~l~Y'-----.----,.--,---,,-~...-~-

(This individual will be responsible for managing project funds)

6. Telephone

7. Title of project

)

Class-Size Paraprofessional Training

8. Description of project (please enclose a one page abstract)

See attached
11) .•.... $ -~~~~-~~~~5289 .
·
9 . Amount o f request (see page 10, line
FORM SPI 1182 (3/90)

Please note: Telephone numbers on this page were redacted due to privacy concerns.
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10. Identify the number of paraprofessional classroom assistants and
teachers to be trained:
Grade Level of Participating
Paraprofessional Classroom
Assistants
Elementary

7

Middle School/Junior High

0

Secondary

0

Total

7

Grade Level of Participating
Teachers

11.

Number of FTE
Participating _
Parapros (See
WAC 392-140-415)

Number of
Participating
Teachers (See
WAC 392-140-414)

Elementary

14

Middle School/Junior High

0

Secondary

0

Total

14

Total# of Days
or Hours of
Training Planned

25 hours

Total No. of
Days or Hours of
Training Planned

7 hours

Certification:
a.

Typed name of the superintendent of applicant agency:

Dr. James Fugate
b.

Signature of the superintendent.

I ,

certify that to the best of my knowledge and belief, da a in thi
application are true and correct, the document has bee reviewed
by the board of directors of the applicant agency, and the
applicant agency will comply with the attached proposal if the
funding is approved.
c.

Date

4/13/90
Month/Day/Year

RETURN TO:
Dr. Walter Hunt, Project Director, Professional Education & Certificatior
Section, OSPI, Mail Stop FG-11, Old Capitol Building, Olympia, WA 98504.
FORM SPI 1182 (3/90)

Please note: A signature on this page was redacted due to security concerns.
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Description of Project
Auburn School District currently employs approximately 140
paraprofessionals to work directly and indirectly with certificated
personnel and students. The majority of these paraprofessionals have
consistent job functions in one location and are under the supervision of a
single individual. These paraprofessionals, comprised of personnel for
assistance to Chapter 1; the Leaming Assistance Program; special education
remedial services; English as a second language programs; and building
secretaries and librarians, have clearly defined roles with pre-described
expectations and continual direction and training by their supervisors.
Sixteen of the 140 paraprofessionals employed by the Auburn School
District are assigned to assist in classes that have extraordinarily large
student enrollment, serving students and instructional personnel in
elementary setting, grades K-6. As a result of this assignment, their job
role is wide and varied. Class-size paraprofessionals, whose positions are
determined by enrollment, often lack job definition and expectations, come
under the direction of several supervisors, may be assigned to multiple
locations and/or grade levels during the course of a day, and may
experience inconsistent working hours as school enrollment fluctuates.
In addition to the above factors, which inhibit the effectiveness of the
paraprofessional, elementary teachers who may be assigned a class-size
paraprofessional often do not have clear definition of the paraprofessional's
role, thus compounding the problem.
Based on the results of a needs assessment conducted in the fall of
1989, The Auburn School District proposes the implementation of a
training specifically designed to meet the needs of the class-size
paraprofessionals and the classroom teachers they serve.
Using Los Angeles County Office of Education's Developing a
Partnership program as a framework, class-size paraprofessional training
in Auburn will consist of eight training sessions focusing on the topics of:
A.
Roles and responsibilities of paraprofessionals.
B.
Identifying procedures for managing student behavior.
C.
Developing appropriate knowledge/skill for instruction.
D.
Communication and team building skills.
Training sessions will be conducted over a period of three months in
order to maximize the implementation of strategies presented. Six 3 hour
sessions designed for paraprofessionals only will be held following the
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school day in order to minimize disruption to the instructional program.
Two 3 1/2 hour sessions designed for paraprofessional and teacher teams
will be conducted on release time allowing for greater teacher
participation.
Formative and summative evaluation of the training content and
format will be an integral part of the program. Formative evaluation
procedures conducted at the conclusion of each training session will
identify areas of concern that may need further clarification. Summative
evaluation to be conducted in May, 1991, will determine program
effectiveness and areas of future need.
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CRITERION ONE
STATEMENT OF NEED
(20 points)
1.

Please explain why there is a need for paraprofessional assistants'
training in your district:
Auburn School District employed approximately 140
paraprofessionals during the 1989-90 school year to work directly
and indirectly with certificated personnel and students. The majority
of these paraprofessionals have consistent job functions in one
location and are under the supervision of a single individual. These
paraprofessionals, comprised of personnel for assistance to Chapter
1; the Leaming Assistance Program; special education remedial
services; English as a second language programs; and building
secretaries and librarians, have clearly defined roles with
predescribed expectations and continual direction and training by
their supervisors.
Sixteen of the 140 paraprofessionals employed by the Auburn
School District are assigned to assist in classes that have
extraordinarily large student enrollment, serving students and
instructional personnel in elementary settings, grades K-6. As a
result of this assignment, their job role is wide and varied. Classsize paraprofessionals, whose positions are determined by
enrollment, often lack job definition and expectations, come
under the direction of several supervisors, may be assigned to
multiple locations and/or grade levels during the course of a day, and
may experience inconsistent working hours as school enrollment
fluctuates.
In addition to the above factors, which inhibit the effectiveness
of the paraprofessional, elementary teachers who may be assigned a
class-size paraprofessional often do not have clear definition of the
paraprofessional's role, thus compounding the problem.
Due to these multiple factors, the sixteen class-size
paraprofessionals are often left to fend for themselves to determine
their job function and to meet the varied expectations of the teachers
they serve. These expectations may include enfarcing school rules,
maintaining student discipline, keeping records, instructing
individuals or small groups of students, operating equipment, and
assisting with health and safety issues.
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A survey of paraprofessionals, building administrators, and
teachers in the fall of 1989 revealed the following determination of
need:
Paraprofessionals
Administrators/feachers
1. beginning entry skills
1. behavioral management
2.
organizational skills
2. individual instruction
3. health/safety/first aid
3. communication skills
4. behavior management
4. communication skills
5. test administration
5. use of equipment
5. use of equipment
2.

Is there currently a training program for paraprofessional classroom
assistants in your district?
Yes
If yes, why do you feel you need the additional funding that may be
awarded to you from this grant award program?
Auburn School District presently provides direct and
supervised training to one selected group of paraprofessionals. This
group is comprised of paraprofessionals employed with Chapter 1
and Leaming Assistance Program moneys for services to enhance the
readiness skills of students enrolled in kindergarten. This group is
provided training once monthly.
Additionally, Auburn School District encourages
paraprofessionals to attend the courses offered at a local community
college. This sequence of courses provides training in instructional
skills and behavioral management.
The identified group receives no specific training on a regular
basis nor has consistent/regular communication with a given
supervisor. Also, teaching staff has not received any specific
training as to the role, expectation, and appropriate use of the
paraprofessional that assists in large enrollment classes. This makes
the teachers' and paraprofessionals' need paramount.
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CRITERION TWO
TRAINING GOALS AND OBJECTIVES
(20 points)
Applicant should consult WACS 392-140-416, 417, and 418 (attached) for
suggested teacher and paraprofessional classroom assistant training topics.
Describe the following:
1.

Goals and objectives of the training.
Auburn School District, after assessment of need, determined
that structured and systematic delivery of instruction should be
provided to the specific identified group of paraprofessionals and
teachers that utilize their services. It was determined that
Developing a Partnership. a published training program for teachers
and educational paraprofessionals/volunteers, would be used as a
framework for training activities.
Goal 1:
Objective:

Identify role and responsibilities of
paraprofessional.
Define areas of the class-size paraprofessional
duties.

Goal 2:
Objective

Develop the skills necessary for team building.
Define means and methods for effective
communication.

Goal 3:

Develop an understanding of and applied practices
for managing student behavior.
Describe effective methods and situations for
managing student behavior.

Objective:
Goal 4:
Objectives:

Increase paraprofessional knowledge/skill for
instruction.
Demonstrate the operation of various educational/
instructional equipment.
Demonstrate various methods for evaluation and
reporting of student information.
Receive instruction on the developmental
differences of students and aspects of learning.
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2.

Evidence that goals and objectives are related to the statement of
need:
The needs assessment identified approximately sixteen
paraprofessionals who are significantly in need of training in:
A.

Role identification/definition

B.

Team building/communication skills

C.

Behavioral management strategies

D.

Effective instructional techniques

The goals and objectives identified for training directly relate to the
need establish by Auburn School District personnel.
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CRITERION THREE
PROPOSED TRAINING ACTIVITIES
(20 points)
1.

Major training activities (provide general outline of topics to be
covered and activities planned for each day or during course of the
entire training period, including proposed dates and location of
training):
The major training activities will consist of 6 three hour
sessions for the identified paraprofessionals to be conducted after the
normal instructional day. In addition, seven hours of training will
be provided to the paraprofessional and teacher teams.
Date/Time
10/10/90
3 hours

Topic
A.
Responsibility of paraprofessional
Solicit input from paraprofessionals and
teachers regarding roles and
responsibilities.
1.
Identify significant personnel for
necessary assistance
2.
Define territory/expertise
3.
Learn necessary educational "jargon"

10/17/90
3 hours
10/24/90
3 hours

B.

Identify means/procedures for managing
student behavior.
1.
Comparison of a variety of
behavioral approaches for managing
common school behavior problems
2.
Provide means to determine
strategies that are presently employed
by the teachers/building for
managing behavior

11/7/90
3 hours
11/14/90
3 hours
11/21/90
3 hours

C.

Identify appropriate skills to enable the
accomplishment of teacher identified
instructional objectives.
1.
Techniques for small group
instruction
2.
Strategies to motivate students
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3.
4.
5.

2.

Evaluation/reporting techniques
Investigate developmental aspects of
learning
Demonstrate use of equipment

12/5/90
3.5 hours

D.

Instruction/Behavior Planning
(paraprofessional and teacher teams)
1.
Review and application of pertinent
instructional objectives and materials
2.
Apply behavioral approaches
consistently
3.
Develop a continuous planning
approachbased upon evaluation of
student's performance

12/12/90
3.5 hours

E.

Communication/feam Building Skills
(paraprofessional and teacher teams)
1.
Communication
2.
Clarify expectations
3.
Define territory and expertise
4.
Identify significant personnel for
assistance
5.
Discuss team planning and means for
communication/sharing information

Indicate how the training activities relate to the goals and objectives
of the training:
The Auburn School District determined, through a needs
assessment, discrepancy between what should be and what is
presently in practice regarding the training and use of educational
paraprofessionals. The needs assessment specifically identified the
target group to be educational paraprofessionals that are employed to
provide assistance in classes that have larger than normal
enrollments. These paraprofessionals, teachers, and administrators
were polled in order to determine specific needs. From
this assessment the following broad goals were established:
A.
Identify role/responsibility of the paraprofessional
B.
Develop an understand of and applied practices for
managing student behavior
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C.
D.

Increase paraprofessional knowledge and skill for
instruction
Develop skills necessary for team building

The training activities listed above were developed in
accordance with the need and subsequent goals and objectives
identified through staff input. If implemented accordingly it was felt
that Auburn School District would be meeting a specific group need
(historically under-trained) and would be providing the initial
framework for future staff training in this specific area.
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CRITERION FOUR
EVALUATION DESIGN
(20 points)
The proposal must provide assurances that the sponsoring educational
agency will keep such records and provide such information as shall be
required for fiscal audit and program evaluation. The program will be
evaluated in terms of its effectiveness in achieving the identified goals and
objectives.
Describe the evaluation plan to be used in each of the following areas:
1.

Overall evaluation design based upon statement of need.
Each training session was based upon the assessment of need
representing paraprofessionals, teachers and administrator. The
most "needy" or historically under trained paraprofessionals were
determined to be educational paraprofessionals that were assigned to
classrooms that had greater than normal numbers of students. The
needs of this group were determined to be:
A.
B.
C.
D.

Role/responsibility of the paraprofessional
Skills necessary for team building
Techniques and applied practices for managing behavior
Increased knowledge and skill for instruction

An evaluation scale will be developed and each training
session, which is related directly to the needs, will be evaluated by
the participants as formative analysis.
Summative analysis will consist of a final evaluation completed
by paraprofessionals, teachers, and administrators as to the
outcomes, effectiveness, and future needs.
2.

What standards will you use to judge the success of the training
program:
(Describe short range goals and objectives, and long range impact
expected.)
The formative evaluation process, since ongoing, will be the
major determination for measuring training outcomes. As part of
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that process the active participants (paraprofessionals and teachers)
will identify in writing specific areas of concern that need
clarification or are not met through the instructional component. A
component of the formative evaluation will be a brief written
exercise requiring application of the training principles.
The standard would be considered 100% appropriate application.
3.

Who will be involved in the evaluation process?
Auburn School District will conduct a formative and
summative approach for purposes of evaluation. Active participants
(paraprofessionals and teachers) will participate in both the
formative and summative processes. Formative evaluation will
consist of the completion of a scale that measures the outcome of
each topic session and the aggregated analysis of the written
exercises. Participating paraprofessionals, teachers, and building
administrators will complete a questionnaire that will determine
program effectiveness and areas of future need. This procedure will
be considered a part of the summative evaluation.

4.

When will evaluation occur and how often?
The formative evaluation will be conducted after each training
session. The participants will participate in eight sessions scheduled
for:
A.

Role/Responsibility of paraprofessionals

October 10,
1990

B.

Identify means/procedures for managing
behavior

October 17,
24, 1990

C.

Develop appropriate knowledge/skill for
instruction

November
7, 14, 21,
1990

D.

Communication and team building skills

December
5, 12, 1990

The summative evaluation

May 1, 1991

BUDGET SUMMARY

1
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lease complet~ this budget summary based upon the following calculation:

Number of FTE paraprofessional classroom assistants to be trained •7.633
x
700
( maximum of $700) = $ 5343.
( maximum amount available to
fund proposal) .
Funds
Requested

EXPENDITURE DETAILS
1.

Trainer fees . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . $ _ _ _ _ _ __

2.

Travel and per diem for trainer(s) .......•..•••••••.•

$ _ _ _ _ _ __

3.

Substitutes/release time ....................••••••••

$ ~050_._ _ _ .

4.

Teacher stipends (if any) at$

- - - -per

$ _ _ _ _ _ __

5.

Classified stipends (if any)

at$ 7.11

6.

Fringe benefits for stipends (if any) ..••..••.••••.•• $_..1_0~93~,....__ __

7.

Management costs ...............•.....••....•...•.•.•

$ _ _ _ _ _ __

8.

Other (identify) ............................•....•.•

$ _ _ _ _ _ __

9.

Subtotal

day

...•••

per day .••..

$-=2=8~00~.,___ __

. ......................................... .

$

4943.

10.

Indirect costs (7% of subtotal) ..... ..•.....•..•..•.

$

346.

11.

TOTAL AMOUNT*

$

5289.

)

...............•........•.••••••.••••••

* OSPI reserves the right to adjust funding as necessary in terms of
the number of applications received.
BUDGET NARRATIVE:

(Briefly explain your budget in terms of cost effectiveness.)

To allow for maximum participation by teachers, it was determined that substitutes would
be employed for their portion of the training.
The initial solicitation of input from teachers will be conducted through district
personnel prior to the commencement of training. Existing Auburn School District staff
development personnel will conduct the training sessions (therefore no trainer fees will
be required). It was also felt that the identified paraprofessionals (classified #5)
training should be conducted beyond the instructional day in order to:
A.

Minimize interference with the instructional program.

B,

Provide additional incentive for paraprofessional participation.

FORM SP! 1182 (3/90)
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CRITERION FIVE
COST EFFECTIVENESS OF BUDGET

(20 POINTS)

BUDGET:
Grants will be awarded to successful applicants.
Proposals shall include
budget details including trainer fees, per diem, travel, supplies and
materials, substitutes/release time, any stipends· for the
paraprofessionals or teachers, management costs, and indirect costs.
INSTRUCTIONS:

Please complete the budget summary on the following page detailing how the
grant allocation will be expended if the district's grant application is
approved for funding. Districts will be funded on the basis of a maximum
of $700 per FTE paraprofessional classroom assistant selected by the
district for participation in the training program. As a minimum, two
teachers to whom paraprofessional classroom assistants are assigned should
be selected for each one of the paraprofessional classroom assistants
selected by the district to participate in the training program.
Calculate the number of full time equivalent (FTE) paraprofessional
classroom assistants in the district by adding the total number of hours
worked by paraprofessional classroom assistants (identified as Activity
Code 27 and Duty Code 910 on the most recent OSF~ Form 5-277, Classified
Personnel Report) and divide the total by 2080 hours. The resulting
figure, rounded to the nearest whole number, shall represent the total
number of FTE paraprofessional classroom assistants in the district. This
figure will be multiplied times a maximum of $700 to determine the maximum
amount of funding available for the district's grant proposal.
EXAMPLE:

Total hours on S-277 report for
Activity Code 27 and Duty Code 910

= 28,000

Total code hours divided by
hours for one classified FTE

= 2,080

Total number of FTE paraprofessional
classroom assistants in the district

= 13

28,000

Total number of FTE paraprofessional
classroom assistants in the district
times $700 per FTE

= 13

Total amount of grant award available
to the district

= $9,100

FORM SP! 1182 (3/90)

!'

X

$700

APPENDIXC
LEITER OF INVITATION
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November 8, 1990

Dick Scobee Elementary
103114th Street Northeast
Auburn, WA 98002
Dear - - In the spring of 1990 the Auburn School District wrote and was awarded a grant for the training of
class size educational assistants and the teachers with whom they work. As the author of that
grant, it is my pleasure to invite you to participate in this training.
The training will consist of 25 hours of instruction; 18 hours for educational assistants alone, 7
hours for classroom teacher and educational assistant teams. Since this training will take place
beyond the normal work day, each educational assistant attending will be paid the hourly rate of
pay for each hour of attendance. Topics that will be discussed include responsibilities of
educational assistants, managing student behavior, teaching strategies for working with individual
students and small groups; and communication and team building skills.
Training dates and locations are as follows:
Wednesday, November 14, 1990

12:30 - 3:30 P.M.

Thursday, November 15, 1990
Friday, November 16, 1990
Tuesday, November 27, 1990
Tuesday, December 4, 1990
Thursday, January 17, 1991
Thursday, January 24, 1991

12:30 - 3:30 P.M.
12:30 - 3:30 P.M.
4:00 - 7:00 P.M.
4:00 - 7:00 P.M.
To be determined
To be determined

Administration Building
Conference Room
Ad. Bid. Conference Room
Ad. Bid. Conference Room
Ad. Bid. Conference Room
Ad. Bid. Conference Room
Administration Building
Administration Building

I am looking forward to this opportunity to work with you. If you have any questions or concerns
regarding this training, please call me at 4950.
Sincerely,

Debbie Helm
Staff Development Specialist

